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Abstract 
A kindergarten teacher used action research to 
determine if the vocabulary growth of kindergarten students 
was influenced by parents being involved in the Tasks For 
Talented Parents (TFTP) program. A correlational study was 
conducted to determine the relationship between parent 
involvement and student's vocabulary development. 
Kindergarten students (N=58) were administered the Peabody 
Picture Vocabulary Test in August and November. Also in 
August and November each child's parent completed the parent 
questionnaire from the Tasks For Talented Parents program. 
The results indicated a moderate correlation between the 
answers on the parent questionnaire and the results of the 
PPVT-R. Results of the August parent questionnaires were 
positively compared to the results of the Brigance 
Kindergarten Screen (BKS) . Results of the November parent 
questionnaire showed a positive correlation to the Otis-
Lennon School Ability Test (OLSAT) . Item analysis of three 
of the questions on the parent questionnaire provided 
additional information on the positive influence of parent 
involvement on early literacy. 
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Importance of Study 
Chapter I 
Introduction 
1 
Informal education begins at birth with parents being 
the first teachers. The parent's involvement and 
responsibility toward the child's education does not end 
with the first day of kindergarten. Parents continue to be 
an integral factor in their child's education. As part of 
the Education Summit of 1989 that included the president and 
the nation's governors, it was stated that by the year 2000, 
all children will start school ready to learn. One of the 
objectives of this goal is that "every parent in America 
will be a child's first teacher and devote time each day to 
helping his or her preschool child learn; the parent will 
have access to the training and support they need". (Copple, 
1990) This objective could be met by parent involvement 
programs at the kindergarten level. Because language skills 
are a major focus of kindergarten instruction, there is a 
need for study of the effect of parent involvement in 
kindergarten student's language skill development. 
Statement of Problem 
Is there a relationship between parent involvement and 
the development of a kindergarten student's language skills? 
Hypothesis 
There is a positive relationship between parent 
involvement and the improvement of language skills relating 
to the vocabulary development of kindergarten students. 
Definition of Terms 
early childhood - ages three to six. 
parent - major caregiver, person responsible for daily care 
of child. 
early childhood programs - include nursery school, day care 
centers, kindergarten, and other programs designed to meet 
the educational needs of children three to six. 
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kindergarten - instruction of five to seven year old 
children by certified staff in a classroom situation. 
kindergarten achievement - improvement in skills from August 
to May as determined by tests or teacher evaluation (in this 
study, August to November). 
parent involvement - activities that require parents to be a 
part of the kindergarten experience, such as attending 
parent-teacher conferences, responding to teacher requests 
for supplies required for special projects, and monitoring 
their child's progress. 
parent participation - activities that require parents to be 
a part of the kindergarten experience such as instructing 
small group activities, accompanying field trips, 
supervising enrichment activities at home, and clerical 
tasks. 
Tasks For Talented Parents (TFTP) - program designed to 
provide parents specific activities to complete in the 
child's home. Specific tasks on various subjects, i.e., 
literature, math, reading, writing, are included in the 
program. See Appendix A for sample list. 
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vocabulary development - acquisition of words into a child's 
knowledge base as determined by the Peabody Picture 
Vocabulary Test-Revised (PPVT-R). 
Assumptions of the Study 
1. The population included in this study is 
representative of a rural community. 
2. The Peabody Picture Vocabulary Test-Revised (PPVT-
R) is a valid and reliable standardized test for measuring 
vocabulary development. 
3. The testing instruments were administered according 
to test manual guidelines. 
4. The parents of the kindergarten students did 
complete the Tasks For Talented Parent (TFTP) questionnaire 
truthfully and thoroughly. 
5. The parents of the kindergarten student did 
participate in the Tasks For Talented Parents (TFTP) program 
conscientiously. 
6. The kindergarten teachers involved in Tasks For 
Talented Parents (TFTP) conscientiously administered the 
program August 1990 to November 1990. 
Delimitations of this Study 
1. The participating students are limited to students 
enrolled in kindergarten in Villa Grove, Illinois. 
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2. The Peabody Picture Vocabulary Test-Revised 
(PPVT-R) was the only instrument used to measure vocabulary. 
3. The Otis-Lennon School Ability Test (OLSAT) was the 
only instrument used to measure school ability. 
4. The Brigance Kindergarten Screen (BKS) was the only 
instrument used to measure fall kindergarten student's 
general knowledge. 
5. The parent questionnaire from the Tasks For 
Talented Parents (TFTP) was the only instrument to measure 
parent involvement. 
6. The kindergarten teachers did administer the 
Peabody Picture Vocabulary Test-Revised (PPVT-R), the 
Otis-Lennon School Ability Test (OLSAT), and the Brigance 
Kindergarten Screen (BKS) . 
7. The kindergarten teachers were the sole 
facilitators of the Tasks For Talented Parents (TFTP) 
program. 
8. The study began in August 1990 and was completed in 
November 1990. 
Limitations of the Study 
1. The participating students were enrolled in 
kindergarten in Villa Grove, Illinois, thereby limiting the 
results to a small rural community. 
2. Vocabulary growth was the only language arts skill 
measured, thus limiting the generalizability of results to 
other language arts skills. 
3. Parents of kindergarten students did complete the 
program, excluding parents of other grade level students. 
4. Parent involvement was measured only for the 
parents who returned both the August and the November 
questionnaires in the Tasks For Talented Parents (TFTP) 
program. 
5. Because the intervention between testing was only 
three months long, from August 1990 to November 1990, 
instead of the entire school year, the results are limited. 
6. Tasks For Talented Parents (TFTP) materials were 
made available only to parents of kindergarten students, 
which limits the generalizing of program availability to 
parents of other grade level students. 
7. Tasks For Talented Parents (TFTP) was the only 
intervention during the autumn of 1990. 
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Chapter II 
Review of the Literature 
Review of the Literature 
6 
The studies cited in this chapter examined the 
relationship between parent involvement and kindergarten 
achievement. The research will be cited in these areas: 
studies that indicate parent involvement has no effect on 
kindergarten achievement; studies that indicate parent 
involvement during the preschool years (3-5 year old 
children) has a positive effect on kindergarten achievement; 
and studies that indicate parent involvement during 
kindergarten (school year) has a positive effect on 
kindergarten achievement. 
No Effect by Parent Involvement on Kindergarten Achievement 
Howell (1975) examined a preschool program that 
stressed listening habits and language skills. 
Disadvantaged children (N=583) in kindergarten and first 
grade were administered the Boehm Test of Basic Skills 
(BTBS). To assess the effect of parent involvement, 
teachers provided data relating to parent attendance at 
conferences and interest in their child's progress and 
school activities. Findings indicated that parent 
participation in the language based preschool program did 
not appear to have any significant effect on achievement in 
kindergarten and first grade. However, children who had 
attended preschool had higher scores on the Boehm Test of 
Basic Skills (BTBS) . 
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Lopez and Holmes (1983) conducted a study to determine 
if material involvement was related to kindergarten 
student's academic achievement. At the beginning of the 
school year and at the end of the school year, teachers were 
interviewed to determine factors that the teachers felt were 
important relating to parent involvement. Interviews to 
determine parent involvement were completed with mothers of 
kindergarten children (N=ll5) during the same time period. 
The participants were from a predominantly white, affluent 
suburb of Cleveland, Ohio. Results indicated that maternal 
involvement occurring in an everyday setting was not related 
to kindergarten children's academic achievement. 
Parent Preschool Involvement and Kindergarten Achievement 
Foye (1989) investigated whether parent involvement in 
profit child care centers differed from parent involvement 
in non profit child care centers. The source of data was a 
parent questionnaire distributed to parents in two profit 
and two non profit child care centers in Rhode Island. The 
parent questionnaires were distributed to parents (N=228) 
whose child/children were enrolled in one of the profit 
child care centers and parents (N-145) whose child/children 
were enrolled in one of the non profit child care centers. 
Analysis of the data disclosed significant differences in 
parent responses. Six out of fifteen questions in the 
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parent questionnaire on communication and involvement showed 
significant differences between parent responses from the 
profit and non profit child care centers. Differences in 
the responses between the two sets of parents were found 
concerning: written reports; channels of communication; 
child care information; involvement at the center; 
attendance at parent meetings; and involvement with other 
parents. Nine out of fifteen questions on communication and 
other forms of involvement did not show significant 
differences. Parents whose children were enrolled in the 
profit child care centers were more informed and involved. 
Yurchak et al. (1980) reported on the feasibility of 
developing evaluation models of early childhood programs for 
early childhood Title I programs. The study originated at 
the Huron Institute, Cambridge, Massachusetts, January 1979 
and continued to August 1985. Information from field visits 
to state education agencies (N=lO) and local education 
agencies (N=29), literature review, telephone survey of 
state Title I coordinators, evaluation reports, and 
published descriptions of exemplary Early Childhood Title I 
programs were obtained. Results of the study indicated 
early childhood programs involving parent participation that 
were more likely to achieve sustained long term effects had 
two characteristics: 1) political climate of the times 
forced programs to be responsive to the people they served, 
and 2) the primary mechanism for this response was parent 
participation. 
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Feitelson and Goldstein (1986) investigated whether 
differences in book-related early experiences between social 
subgroups within the same society were typical in another 
part of the world. They compared data obtained in Israel 
and in the United States. In Haifa, Israel, lists of 
kindergarten classrooms were compiled. One list of 
kindergarten classrooms was from a neighborhood where 
children did well and one list of kindergarten classrooms 
was from a neighborhood where children did poorly, as 
determined by the Ministry of Education. Graduate students 
(N=l7) each selected two schools, one from each list. The 
graduate students visited the schools and selected children 
from each school. The graduate students (University of 
Haifa, Israel) then visited the homes and asked to see the 
books that belonged to the children (N=l02) in the study. 
Informal interviews were conducted and focused on what age a 
child was first read to and how often they were read to. 
Data collected from families (N=l02) connected with the 
kindergartens (N=34) indicated that the differences in 
storybook reading practices among different social groups 
reported in the United States were not a local phenomenon. 
In both societies there appeared to be a positive 
correlation between exposure to storybook reading at home 
and school achievement. 
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Vanlaningham (1988) examined research related to 
1) attendance in preschool, 2) scheduling half day and full 
day sessions, and 3) home influences which influenced 
achievement on the kindergarten level. Preschool 
experiences, such as the formal preschool program, 
alternative child care programs, and home influences were 
examined for their influence on kindergarten achievement. 
However, Vanlaningham concluded that attending a preschool 
program did have a positive effect on kindergarten 
achievement. Increased literary interest and language 
development were two positive effects of the home 
environment on later school achievement. Factors such as 
classroom behavior, attendance, and long-term effects from 
the different schedules did not have any influence on 
kindergarten achievement, except the full day, every day 
schedule. Achievement was greater in and that parents had 
more of a positive attitude toward full day programs. 
Schedule differences were listed as half-day every day, 
full-day every other day, full-day every day. 
Poulos and McHaney (1983) investigated the relationship 
between a kindergarten child's prior experience with print 
(as reported by a questionnaire completed by the child's 
parents) and the child's scores on the Marie Clay Concepts 
About Print Test. This test was designed to aid teachers, 
diagnosticians, and researchers in gaining insight from a 
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child's involvement with written language. Parents of 
kindergarten students (N=23) from an upper middle class 
neighborhood completed the questionnaire in September 1987. 
During the first three weeks of school Marie Clay Concept 
About Print Test was administered individually to the 
kindergarten students. The results indicated that print 
awareness could be predicted by measures of prior experience 
with print in the home. The results also demonstrated that 
acquisition of print awareness was partially a function of 
home experience with print as measured by a child's 
interest, knowledge, and use of print and by parental 
support for these experiences. 
Kindergarten Year: Parent Involvement and Kindergarten 
Achievement 
A number of studies suggest that parent involvement 
during the kindergarten school year has a positive effect on 
kindergarten achievement. 
Van Cleaf (1979) designed a questionnaire to ascertain 
the preference of parents (N=233) and school staff (N=33) 
from elementary schools (N=4) regarding behavioristic and 
cognitively oriented teaching methods. Sixteen goals from 
four categories: social, personal, intellectual, and 
physical, appropriate for kindergarten were selected from 
descriptions of model early childhood programs. Results 
indicated that, although both groups favored cognitively 
oriented methods, parents preferred a more teacher directed, 
behavioral instructional procedure in the social and 
intellectual areas of the kindergarten program. 
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Schaefer and Edgerton (1974) designed a study to 
develop a conceptual scheme and brief reliable measures of 
parent and teacher involvement and interaction. An 
inventory that included behavioral and general concepts 
items was given to he parents (N=20), a homogeneous, middle-
class sampling, and teacher (N=2) at the beginning and the 
end of the kindergarten year. The Home School Relations 
Inventory listed questions relating to parent's independent 
educational activities in the home, parent's participation 
in classroom activities, and parent's seeking help from the 
teacher in the education of the child in the home. The 
results of this study indicated that a questionnaire that 
has well-defined dimensions are useful for measuring parent 
involvement and parent teacher interaction. 
Pain (1984) examined the factors associated with 
successful articulation of early childhood services and 
primary school programs. In that study, articulation was 
defined as providing continuity of experiences from early 
childhood to primary school for children. Data were 
collected at research site (N=l5) in Alberta, Canada, 
through observation in kindergarten and first grade 
classrooms and through interviews with staff (N=45) and 
parents (N=57). Results indicated that, in schools with a 
high degree of articulation, teachers and principals 
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emphasized the development of children who were self-reliant 
and self-motivated to learn. Although there was less 
parental involvement in the primary grades than with 
kindergarten and other early childhood services, parents 
were very positive toward the whole idea of parental 
involvement. Teachers saw parental involvement as increased 
support for school and more effective work at home with the 
students. 
Shea and Hanes (1977) hypothesized that home 
environment variables had an effect on reading achievement 
in primary level students. Children (N=l53) in two areas of 
the United States were included. The children (N=Sl) in one 
community in rural northwestern United States were primarily 
white. The children (N=l02) from the southwestern United 
States were mostly black. A trained para-professional 
interviewed each child's parent at the beginning of 
kindergarten. The interviewer then observed and rated the 
home environment. The areas in the home environment that 
were rated were: expectation for the child's schooling; 
awareness of child's development; rewards for intellectual 
attainment; availability and use of supplies for language 
development; materials for learning in the home; and trust 
in school. These areas were measured by the Horne 
Environment Review. At the end of kindergarten, first, and 
second grade, a standardized achievement test was completed 
by each child. The variance in reading achievement that was 
observed at all these grade levels was attributed to the 
home environment. 
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The Chapter II All Day Kindergarten Program, Chicago 
Public Schools (1985), for educationally disadvantaged 
children (N=591) in the Chicago Public School System, 
Chicago, Illinois, was evaluated in the third year of 
operation (1984-85). The goals of this program were to 
promote growth in reading readiness and mathematical skills, 
to further affective growth of these students, and to 
encourage parents' increased participation in school. Data 
were collected from five subtests of Iowa Test of Basic 
Skills (ITBS), The Affective Rating Scale (ARS), and a 
parent questionnaire. The pretests for ITBS and ARS were 
administered in October and the posttests were given in May. 
The Affective Rating Scale (ARS) pretests and posttests 
measured children's affective growth. A parent 
questionnaire was given in October and May. Attendance 
records were established. Results included attendance rates 
that were higher than the city-wide kindergarten attendance 
and academic gains of six to eight months after six month's 
of instruction. Children whose parents were involved in 
school and home activities were twice as likely to gain more 
through the school year than those with non-participating 
parents. Children improved more than they regressed on the 
ARS. 
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Johnson (1983) reported on the full day instruction 
program for underachieving kindergarten pupils (407) in the 
Columbus, Ohio, public schools. The goal of the program was 
to increase the average language/reading scores of pupils in 
the program (and in attendance for at least 80 percent of 
the instructional period) by 1.5 Normal Curve Equivalent 
(NCE) points for each month of instruction. Data were 
collected in five areas: Chapter I pupils census; language 
survey test or the Metropolitan Achievement Test (MAT) ; 
Chapter I teacher census; parent involvement; and inservice 
evaluation. Data indicated that inservice workshops 
received positive ratings by the teachers. Parent 
involvement objectives indicated that parents (N=512) did 
become involved and agreed that full day instruction was 
successful. The program started on September 20, 1982, and 
was completed on April 29, 1983. The result of 140 days of 
instruction was 21.3 NCE, two times the gain expected. 
Springfield Public School's Board of Education (1975) 
cited The Personalized Kindergarten Program in Springfield, 
Massachusetts, to recognize areas of immature development in 
kindergarten children and to offer an individually fitted 
program in the regular classroom setting to prevent failure. 
Subjects for the study were kindergarten children (N=220) 
from local schools (N=8). These children came from middle 
class homes and had had one year of nursery school. At the 
beginning of the school year, each child was tested with a 
combination of Boehm Test of Basic Concepts (BTBC) and the 
McCarthy Scales of Children's Abilities (MSCA) which 
identified 20 percent of the children as high risk. 
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One-half of the high risk children received the At Home 
Parent- Directed program in addition to the personalized 
school program received by all children. The At Home 
Parent-Directed program contained activities for the parents 
to do with their child that corresponded with skill areas 
that were presented at school. The result at the end of the 
school year was all high risk children showed progress 
within the kindergarten curriculum with the group receiving 
supplementary at-home enrichment achieving highest 
maintained gain. 
Cerrero (1986) presented a review of the activities at 
the Cooperative Demonstration Kindergarten (CDK) in 
Starkville, Mississippi. From January, 1979, to August, 
1985, research data were collected from the Stanford Early 
School Achievement Test, Level I (SESAT) pretest given in 
September and the posttest given in April. Also, in August, 
California Achievement Test (CAT) was administered to 
students entering first grade. Results indicated that the 
tests, SESAT and CAT, were reliable as to predicting 
academic success as defined by teachers. Cerrero stated 
that parent involvement increased as a result of the 
project. 
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Summary 
A review of the literature indicated that, in a 
majority of studies, there was a positive relationship 
between parent involvement and kindergarten achievement. 
However, parent involvement had no effect on kindergarten 
achievement in the studies by Howell (1975) and by Lopez and 
Holmes (1983). Both studies defined parent involvement as 
parental interest, attending conferences, or parent 
interacting with child on an every day basis with routine 
activities. 
Parent involvement in profit child care centers 
resulted in more informed and involved parents than seen in 
non profit care centers, Foye (1989). Yurchak et al. (1980) 
stated that early childhood programs that children attended 
before entering kindergarten had long term effects on school 
achievement when parents are actively involved. In a study 
in Haifa, Israel, and in the United States, the effect of 
parent involvement in the home environment applied to United 
States as well as to Israel according to Feitelson and 
Goldstein (1986). Literary interest and language 
development acquired at home during the preschool years had 
a positive effect on later school achievement according to a 
study by Vanlaningham (1988). Parent involvement during the 
years before entering kindergarten resulted in children 
acquiring print awareness, according to Poulos and McHenry 
(1983). 
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Parents and teachers worked together more effectively 
when they agreed on cognitively oriented methods as 
indicated by Van Cleaf (1979). With the Home School 
Inventory developed by Schaefer and Edgerton (1974), it was 
possible to define parent-teacher interaction. Teachers saw 
parent involvement as supportive in a study by Pain (1984). 
Gains of academic achievement, such as knowledge of alphabet 
letters and sounds, mathematical concepts, and increased 
language skills during the kindergarten year in programs 
where parents were actively involved, were reported by Shea 
and Hanes (1977), the Chicago Public Schools (1985), the 
Springfield Public Schools Board of Education (1975), and 
Johnson (1983). Parent involvement increased with academic 
success according to Cerrero (1986). When there is minimal 
or routine parent involvement, school achievement is not as 
apparent as when there is parent involvement on a more 
intense level such as, volunteering in the classroom, 
becoming involved with curriculum, or completing academic 
tasks at home. 
Chapter III 
Research Design and Procedures 
Overall Design of Study 
This study examined the relationship between parent 
involvement and kindergarten students' vocabulary 
development through the participation in the Tasks For 
Talented Parents (TFTP), program. TFTP is a program 
designed to increase parents' involvement in the 
kindergarten child's education. The kindergarten students 
(N=58) and their parents participated in the TFTP program 
for seven weeks during the fall of 1990. 
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Correlation analyses were run to find if there was a 
correlation between parent involvement as scored on a parent 
questionnaire and student vocabulary growth as scored on the 
Peabody Picture Vocabulary Test-Revised (PPVT-R). 
Pretesting was completed in August and posttesting was 
completed in November. 
The Brigance Kindergarten Screen (BKS), was compared 
with the August scores on the parent questionnaire and the 
Peabody Picture Vocabulary Test-Revised (PPVT-R), form L. 
Also, in November, the scores from the Otis-Lennon School 
Ability Test (OLSAT) were compared with the results of the 
Peabody Picture Vocabulary Test-Revised (PPVT-R), form Mand 
the parent questionnaire. 
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Two kindergarten teachers administered the Peabody 
Picture Vocabulary Test-Revised (PPVT-R), to determine the 
student's level of vocabulary development in August 1990. 
For preassessment, parents filled out the Tasks For Talented 
Parents (TFTP) Parent questionnaire to assess prior parent 
involvement. At the end of the program in November, the 
Peabody Picture Vocabulary Test-Revised (PPVT-R) was 
administered to the students. For post assessment, parents 
completed the parent questionnaire form from the TFTP in 
November. 
Implementation 
Data on the students was obtained from the Peabody 
Picture Vocabulary Test-Revised (PPVT-R), which measures 
vocabulary development. The Peabody Picture Vocabulary 
Test-Revised (PPVT-R), is an individually administered norm-
referenced test of receptive vocabulary. Children responded 
to the test questions by pointing to pictures, thereby 
enabling young and immature children's receptive language to 
be assessed. The PPVT-R form L was used for August testing 
and form M was used for the November testing. There is a 
short term (one year or less between tests) stability 
between L and M. Scores from the Peabody Picture Vocabulary 
Test-Revised (PPVT-R) measured students' vocabulary growth 
from August to November. 
Data on parent involvement was obtained from the Tasks 
For Talented Parents (TFTP), parent questionnaire to assess 
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the amount of parent involvement. The parent questionnaire 
from the TFTP was given in August and November. The 
questionnaire contained 25 items. Items 22, 24, and 25 were 
not included in the score totals. Item 22 refers to 
watching other programs on channel 12 (local educational TV 
station); item 24 refers to whether or not the child talks 
to the parents about channel 12 programs; and item 25 asks 
about a subscription to a child's magazine. The 
questionnaire is located in Appendix B. 
Also included in this study are the results of the 
Brigance Kindergarten Screen (BKS) and the Otis-Lennon 
School Ability Test (OLSAT) . 
The Brigance Kindergarten Screen (BKS), is part of the 
Brigance Diagnostic Inventory of Early Development Test 
(BDIEDT). The BKS test is used by the Special Educational 
Cooperative to assess pre-schoolers in east-central Illinois 
to identify children that should be further evaluated for 
special education placement, such as early childhood, Help I 
or Help II, or Headstart. This test is a criterion-
referenced individually administered screening assessment. 
The Otis-Lennon School Ability Test (OLSAT) is an 
individually administered, norm-referenced testing device 
that assesses children's ability to cope with school 
learning tasks. It is used to suggest grade level placement 
and to evaluate their achievement in relation to the talents 
they bring to school learning situations. It measures 
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verbal, quantitative, and figural reasoning skills that are 
most closely related to scholastic achievement. 
Population 
The population for this study consisted of four 
sections of kindergarten students (N=58) and their parents. 
Participating students for the study were selected from the 
Villa Grove Community Unit District, Villa Grove, Illinois. 
The students ranged in age from five to seven years old. 
The parental units included single parents, natural parents, 
stepparents, and grandparents. 
The tasks in the Tasks For Talented Parents (TFTP), 
were developed from several subject areas. Parents checked 
out a large manila envelope containing materials, 
information, and directions for completing each task. Tasks 
on literature, writing, art, science, math, wordless books, 
parent workshops, and visits to museums, the planetarium, 
and the local library for computer work were available for 
parents. Literature tasks contained a book and a list of 
questions about the book. Art tasks contained directions 
with the supplies to complete the art work. Math tasks 
contained materials for activities as well as a sheet of 
directions with questions. Science tasks contained 
directions for experiments with the supplies necessary to 
complete the experiments. Nursery rhymes and alphabet tasks 
also contained materials to complete an arts and craft 
activity. Visit tasks contained the name of the place to 
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visit, how to get there, the cost (if any), and a parent 
response sheet to complete. Suggested visit tasks included 
the local library, state part, and the planetarium. A blank 
form was available for anyone who attended plays, concerts, 
art museums, or other educational events. Writing tasks 
contained prompts, puppets, and other material to stimulate 
a writing project. The writing could be done by the child 
or be dictated to the parent by the child. Several 
magazines such as "Your Big Backyard", "Sesame Street", and 
"Ladybug" along with questions about various articles and 
activities contained within the magazines were included in 
the tasks. 
The parent/child team could do as many tasks as they 
wished to complete within the seven (7) week time period. 
Each team had to complete at least seven (7) within that 
time period to qualify for a prize from the business 
community. 
Chapter IV 
Results 
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This chapter has three sections and focuses on the 
results of the study. The first section presents the 
context of the study, the second section contains the stated 
hypothesis, and the third section has the findings. 
Context of Study 
In the fall of 1990, all the kindergarten children of 
Villa Grove were administered the Brigance Kindergarten 
Screening (BKS) test and the Peabody Picture Vocabulary 
Test-Revised (PPVT-R) form L. After several weeks of 
school, the Tasks For Talented Parents (TFTP), program was 
initiated (See Appendix C) . All 75 children and their 
parents participated in the program but only 58 children and 
their parents are included in this study. These 58 parents 
returned the second questionnaire whereas the remaining 17 
parents did not return the second questionnaire. At the 
same time the TFTP program began, a parent questionnaire was 
completed by the parents. The parent participation program 
was seven weeks long. At the end of the seven weeks, the 
children were administered the Peabody Picture Vocabulary 
Test-Revised (PPVT-R) Form M. At this time the Otis-Lennon 
School Ability Test (OLSAT), was also administered. The 
parents also completed the TFTP parent questionnaire again 
in November. 
Test of the Hypothesis 
There is a positive correlation between parent 
involvement and vocabulary development. In a t-test 
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(Table 1) for paired samples of the August and the November 
PPVT-R, the t value was -.37 with the 2-tailed probability 
of .71. This test is age normed and the results were 
reported in stanines. The treatment was only seven weeks 
long, resulting in negligible differences. Even though this 
is a small difference in means, it is worth noting that 
there was an increase (Table 1). 
Insert Table 1 about here 
A more noticeable difference occurs between the August 
parent questionnaire and the November parent questionnaire 
responses (Table 2). The t value was -7.67 and the 2-tailed 
probability was .82 p < .001. 
Insert Table 2 about here 
Findings 
Correlation analyses were run to find the 
relationship between the instruments used in this study (see 
Table 1). There was a positive correlation (.43, p < .01) 
between the August scores of the Peabody Picture Vocabulary 
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Table 1 
Peabody Picture Vocabulary Test-Revised (PPVT-R) 
Forms L and M 
(N) df M SD Corr. 2 
tail prob 
PPVT-R (58) 57 5.03 1. 78 .82 
form L 
PPVT-R (58) 5.08 1. 79 
form M 
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Table 2 
Parent Questionnaires, August and November 
(N) df M SD Corr. 2 
tail prob 
Pre (58) 57 43.57 7.77 .77 
Post (58) 48.97 8.07 
Test-Revised (PPVT-R) form L and the August scores on the 
parent questionnaire. Also a positive correlation 
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(.38, p < .01) existed between the November PPVT-R (form M) 
and the November scores on the parent questionnaires. There 
was a positive correlation (.40, p < .01) between the 
Brigance scores and the August parent questionnaire. There 
was a positive correlation (.39, p < .01) between the 
results on the November parent questionnaire and the student 
OLSAT scores. There was a moderate positive correlation 
(.40, p < .01) between the Brigance scores and the OLSAT 
scores. 
Insert Table 3 about here 
After comparing the tests (Table 4), the class 
distribution of scores was completed. There was a normal 
distribution for scores on all the scores of study 
instruments except on the OLSAT. 
Insert Table 4 about here 
The total possible points on the parent questionnaire 
was 65 points. The mean for August was 44 with the median 
at 43. The mean for the November parent questionnaire was 
49 with 52 as the median. As seen in figures 1 and 2 below, 
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Table 3 
Correlation Between the Testing Instruments * 
Parent Quest. Parent Quest. Brigance 
Aug. Nov. 
PPVT-R 
(L) .43 
PPVT-R 
(M) .38 
OLSAT .39 .40 
Brigance .40 1.00 
* p < .01 
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Table 4 
A Class Comparison of the Distribution of Scores on the 
Study Testing Instruments 
Test # Low # Average # High 
Brigance 
(Aug) 6 35 16 
PPVT-R (L) 
(Aug) 15 32 11 
PPVT-R (M) 
(Nov) 14 29 15 
OLSAT 
(Nov) 26 27 5 
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the parent scores showed an increase overall. Figures 1 and 
2 show the range of scores. 
Insert Figure 1 about here 
Insert Figure 2 about here 
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Figure 2 
Scores on the parent guestionnaire-posttest 
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Chapter V 
Discussion and Other Findings 
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The results of all the tests and the parent 
questionnaires discussed in Chapter IV were compared to find 
out if there was any correlation between kindergarten 
students' vocabulary growth and parental involvement through 
the Tasks For Talented Parents (TFTP) program. There was a 
moderate positive correlation between vocabulary growth and 
parent involvement. 
As a result of the tabulating the parent responses on 
the parent questionnaires and recording the students' test 
results, some new findings and questions were raised by the 
research results. 
Role of Other Family Members 
It was interesting to note the role of other family 
members in students' learning. Question #5 (See Appendix B) 
of the parent questionnaire is: "Does someone teach the 
child some reading skill? no one, older brother or sister, 
parent/other". Who was teaching the children? Eleven out 
of 58 responded on the August questionnaire that an older 
brother or sister in addition to parent/other was teaching 
the child some reading skills. On the November 
questionnaire, five parents responded that an older brother 
or sister was still helping to teach reading skills to the 
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kindergarten child. As indicated in the data submitted by 
the parents on their questionnaires, children do learn from 
siblings. Older siblings as well as other members of the 
family are vital parts of the educational experience of 
young children. For example, it was reported on some 
questionnaires that an older sister read to the kindergarten 
sibling. Even though some families did have older siblings 
complete the activities of the TFTP program, most parents 
responded that parent/other were teaching reading skills. 
The TFTP program is designed for a parent/child team to 
complete the activities. The teachers encouraged the 
parents to do the activities with the child as that was an 
integral part of the program. 
Role of Child Asking To Be Read To 
Does the child ask to have books or comics read to him 
is question #11 (see Appendix B). Almost 57% of the 58 
responses on both the August and the November questionnaire 
said that requests for reading were every day, indicating 
that comic books and books were being read as a regular part 
of the students' home life. Ten (17%) responses indicated 
that readings were once a week on both the August and the 
November questionnaires. The remaining 26% answered in a 
combination of once a week and every day on the August and 
the November questionnaire. No/not yet or once a month were 
not listed in the responses of both questionnaires 
indicating that the parents reading to the children was a 
indicating that the parents reading to the children was a 
regular part of home life. 
Role of Rereading 
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The role of rereading (question #18): "Does the child 
ask to have a favorite book reread? hardly ever, once a 
month, once a week, every day" within the population of this 
study, (see Appendix B), is illustrated in Figure 4 below. 
Forty out of the 58 parents in this study responded that the 
child asked for a book to be reread once a week. 
Insert Figure 3 about here 
Does the child who asks for a book to be reread have 
better scores on the PPVT-R? How do these scores compare 
with the results of the OLSAT? Fourteen out of 15 children 
who scored in the high stanines of the PPVT-R in November 
asked for a favorite book to be reread once a week. Only 
seven out of 14 children who scored in the low stanines of 
the PPVT-R asked for a favorite book to be reread once a 
week. 
Role of the Child Asking To Be Read To 
Unresolved were the responses by the high/low scoring 
students indicating that both groups were read to regularly. 
Parents of 12 out of the 15 children who scored high on the 
PPVT-R Form M (November) responded that the child asked to 
be read to every day. Of the 14 children who scored low on 
Figure 3 
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child asked to be read to every day. One explanation may be 
that other factors, such as level of learning ability, 
stimulation in the home, or opportunity to learn were 
influencing the responses. To be investigated further is 
the role of whether tasks were student initiated and/or 
parent initiated. As seen in Mason's study (1988), parents 
in this study were also willing to help if given clear 
suggestions and materials. Mason also reported that it 
wasn't clear whether a child's success in or increase of 
interest in reading was because of the parental influence 
entirely. Perhaps the children who had to ask to be read to 
scored lower because the involvement from their parents was 
child initiated not parent initiated. Or, it may be that 
the child may initiate experiences of pre-reading that are 
enjoyable learning experiences that the parent continues. 
(Mason, 1988) 
Children who asked infrequently to be read to did have 
lower scores and therefore lower performance rating, Low (L) 
and Average (A) than other students in this study, as seen 
in Table 5 below. 
Insert Table 5 about here 
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Table 5 
The Scores and Performance Levels From the Standardized 
Tests of the Three Children "Who Hardly Ever Asks for a Book 
to be Reread" 
Child OLSAT Brigance PPVT-R Form M 
39 81-L* 63.5-L 3-L 
53 76-L 78-L 5-A** 
55 69-L 96-A 3-L 
*L - Low 
**A - Average 
Role of the Parents That Are Involved In the Child's 
Education 
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Children whose parents are involved in their education 
as determined by a questionnaire on prereading activities 
scored average to above average for the most part on the 
testing instruments (Table 6 below). 
Insert Table 6 about here 
Thirteen out of fifteen children (Table 7 below) whose 
parents are not as involved in their education as determined 
by a questionnaire on reading activities scored average to 
below average for the most part on the testing instruments. 
Insert Table 7 about here 
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Table 6 
Listing of the Scores of the Children Whose Parents Scored 
High on the Parent Questionnaire 
Parent Score PPVT-R (M) Brigance OLSAT 
55 7-H* 93-A** 110-A 
55 6-A 96-H 99-A 
55 7-H 97-H 101-A 
56 7-H 96.5-H 87-A 
56 4-A 91-A 101-A 
56 3-L 96.5-H 87-A 
57 8-H 80.5-A 100-A 
57 7-H 90-A 98-A 
57 7-H 98-H 100-A 
58 5-A 95.5-A 97-A 
59 5-A 92-A 84-A 
59 4-A 97-H 85-A 
59 5-A 98-H 95-A 
59 8-H 98.5-H 125-H 
60 9-H 99.5-H 123-H 
61 4-A 97.5-H 87-A 
*H - High 
**A - Average 
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Table 7 
Listing of the Scores of the Children Whose Parents Scored 
in the Low Part of the Parent Questionnaire 
Parent Score PPVT-R (M) Brigance OLSAT 
29 3-L* 63.5-L 81-L 
34 3-L 65.5-L 79-L 
36 8-H*** 89.5-A** 102-A 
36 6-A 97-H 101-A 
36 3-L 62.5-L 82-L 
37 3-L 88-A 85-L 
37 3-L 96-A 69-L 
38 5-A 78-L 76-L 
39 3-L 90.5-A 83-L 
39 4-A 93.5-A 89-A 
40 4-A 89-A 76-L 
40 3-L 94-A 73-L 
41 7-H 89-A 93-A 
41 4-A 86-A 81-L 
41 5-A 93-A 101-A 
*L - Low 
**A - Average 
***H - High 
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What about the students that were enrolled in 
kindergarten but whose parents didn't return the November 
questionnaire? All 75 students and their parents 
participated in the tasks program, but not all parents 
completed both questions (Figure 4 below) . The reasons for 
not completing the second set of questions were as varied as 
the parents. Some forgot to fill it out and then threw the 
questionnaire away thinking it was too late. Other parents 
said they never received the second set of questions. A few 
parents said "they would be completing the form and sending 
it in later", but did not. 
Insert Figure 4 about here 
Of the 17 students whose parents did not complete the 
second questionnaire, the scores on the August PPVT-R form L 
testing were as follows. Nine of the children scored in the 
low range of the stanines. Six students scored within the 
average range of the Peabody Picture Vocabulary Test-Revised 
(PPVT-R). Scoring within the high range of the test were 
two students. For the November testing the scores vary from 
the August testing results by an increase in students' 
scoring in all the groups. However, the main result of this 
data was that the 17 students whose parents did not complete 
the November questionnaire, continued to work with their 
Figure 4 
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children, as indicated by the children continuing to return 
completed tasks to their classroom kindergarten teachers. 
As the children returned tasks to class, the tasks were 
displayed and were an object of sharing. Additional 
interest was a result of this sharing by other children in 
the class who then would request to be able to take a 
particular tasks home. 
Recommendations for Practice 
1. It is suggested that all parents be strongly 
encouraged to actively participate in their child's 
kindergarten year by signing a contract of intent. 
2. It is suggested that aides be hired by the school 
district to prepare and maintain the tasks contained in the 
Tasks For Talented Parents (TFTP) . 
3. It is suggested that the kindergarten teachers be 
released with pay to visit each child's home to determine 
the type and amount of parent involvement with their 
kindergarten child. 
4. It is suggested that additional money be allocated 
by the school district for supplies for the TFTP program. 
5. It is suggested that the kindergarten teachers be 
released two days with pay each semester to further develop 
the tasks in the TFTP program. 
6. It is suggested that non-custodial parents be 
involved with this program through letters (e.g. copies of 
work samples) to the home or by telephone messages. 
7. It is suggested that the administration be 
supportive of the program and encouraging to the teachers 
during the time frame of TFTP. 
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8. It is suggested that the TFTP program be continued 
through the primary grades. 
9. It is suggested that the business community be 
involved by donating prizes for the awards at the end of the 
program. 
10. It is suggested that additional volunteers be 
selected to administer and maintain the TFTP program. 
11. It is suggested that the administration find 
additional space for use by the parent volunteers to work 
and store materials and supplies. 
12. It is suggested that the school district allocate 
funds for child care for parents attending the TFTP 
workshops. 
13. It is suggested that the school district provide 
baby sitting and refreshments for participants and families 
of the students during the workshops. 
14. It is suggested that the parents who know how to 
maintain the program teach other parents how to continue the 
program. 
15. It is suggested that no emphasis be given to the 
number of tasks completed by each child to eliminate the 
possibility of unnecessary competitiveness. 
16. It is suggested that a survey of the parents be 
conducted by the teachers to determine what changes should 
be made before implementing the program again. 
17. It is suggested that the teachers share the task 
with the class and evaluate the tasks before assignment of 
another task. 
Recommendations for Further Research 
Based on the findings of this study, it is suggested that: 
1. A study be designed to observe the difference 
between parent involvement and parent interest because 
involvement implies some type of action on the part of the 
parent. Parental interest can be a conversation with a 
teacher about the child. 
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2. The same procedure used for this study should be 
used to determine the relationship between parent 
involvement and academic achievement in the primary grades. 
3. Further research be designed to determine if other 
programs of parent involvement, such as Parents As Partners 
(PAP), have any effect on academic achievement in 
kindergarten. 
4. A study be conducted to assess the level of 
academic achievement that kindergarten students attained 
with parent involvement over one year instead of only a 
seven week time span between tests. 
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5. A study to compare the relationship between natural 
parent involvement and significant other (e.g. grandparent, 
sibling, and foster care parent) involvement. 
6. A study of the kindergarten child's academic 
achievement and the non-involved parent with special 
emphasis on those students who consistently score low to 
determine the extent of the effect of parental non-
involvement. 
Summary of Chapter 
The scores on the Peabody Picture Vocabulary Test 
(PPVT) go up as a result of parent involvement through the 
Tasks For Talented Parents (TFTP) is the hypothesis of this 
paper. After a correlation analysis, the scores showed a 
modest positive correlation. Vocabulary of kindergarten 
students does either maintain or become better after the 
seven week program. 
The TFTP program was an important factor because 
normally a seven week time period would not score gains in 
age-normed tests such as the PPVT-R. The students in this 
study have a bell curve for placement as a group on the 
Brigance Kindergarten Screen (BKS) . The Otis-Lennon School 
Ability Test (OLSAT) showed student scores average to below 
average scores for the same children. This would seem to 
indicate an above average interest by the parents of these 
children in the child's first year of school. 
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Item analysis on various questions on the parent 
questionnaire as compared with either the Brigance Preschool 
Screen (BKS) or the Otis-Lennon School Ability Test (OLSAT) 
provided some interesting insight into home/school reading 
activity. Children, whose parents were involved with 
reading activities at home, scored average to above average 
on the study instruments. Children whose parents were not 
as involved with reading activities at home scored average 
to below average on the study instruments. 
The most significant aspect of this study was the 
impact of the TFTP on the parents and their answers on the 
parent questionnaire. There was no incentive given to the 
parents to score better on the second questionnaire than the 
first. The question of parent reliability to answer the 
questions honestly was always a problem. Even if parents 
tried to answer the questions as they think a teacher would 
like, some parents misread questions or left some questions 
unanswered. The act of completing the questionnaire was in 
itself "an involvement" with the child's education and 
school activities. This type of involvement helped build 
parent awareness of the necessary tasks needed to serve the 
parent educational role. 
The children, whose parents were involved with the 
child's education, didn't always have to ask for reading 
activities because the parents in this study were initiating 
the reading activities frequently. Reading was already a 
so 
part of the parent's daily routine. As Teale and Sulzby 
(1987) found, early parent-child interaction around books 
contributed to literacy development, as well as, to overall 
language development. 
Educators need to expand the areas of parent 
involvement so parents will realize the full potential that 
the home/school connection can provide. Parent comments at 
the conclusion of the program were very positive. Most said 
that the program provided an opportunity for parent and 
child to work together that promoted additional closeness in 
the parent/child relationship. Several other parents were 
surprised at how much their child knew and could learn while 
working on the tasks. Other comments indicated that parents 
have a greater appreciation for the teacher and see the need 
for varied materials for kindergarten instruction. All the 
parents who were in the program stated that they would 
participate again. 
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Tasks in the Tasks For Talented Parents Program 
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Each task was placed into a laminated clasp envelope 
with the materials necessary to complete the task along with 
a paper for parent/child names and a report on the 
completion of the activity. 
Literature: wordless books, books to be read to 
children, "Sesame Street Magazine" 
Math: classification, numbers, addition, subtraction, 
measurement, patterns 
Science: experiments from physical and biological 
subjects, "Our Big Backyard" 
Writing: prompts, responses from pictures, stories to 
go with puppets 
Visits: library, state parks, planetarium, other 
cultural events. 
Appendix B 
Parent Questionnaire 
(Mason, 1982) 
The answers to the following questions will give us 
information about your child's experiences with books and 
stories. 
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Child's Name Birthdate~~~~ 
Sex Number of Brothers and Sisters 
Directions: For each question, please circle the response 
that comes closest to describing your child's experiences. 
1. Does the child point out and name letters of the 
alphabet when playing? 
no/not yet once a month once a week every day 
2. How many different alphabet letters does the child try 
to print? 
less than 5 about 10 more than 20 
3. Does the child recite the whole alphabet without any 
mistakes? 
seldom occasionally very of ten 
4. If the child prints, what case does he use? 
upper (capital letters) lower (small) both 
5. Does someone teach the child some reading skills? 
no one older brother or sister parent/other 
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6. If someone is teaching the child, what is being taught? 
letter names 
printing letters 
reading words 
spelling words 
letter sounds 
printing word 
reading stories 
other 
7. Does the child read books by himself/herself? 
no/not yet once a month once a week everyday 
8. What new words have you noticed your child reading? 
List as many as you can think of (but no more than 15) that 
he identifies. For example, did he point out and read 
labels on food, words in books or magazines. We are 
interested here in which printed words your child noticed 
recently. 
9. How many printed words altogether do you think the 
child can read? 
less than 5 about 10 more than 20 
10. Does the child ask for a printed word to be read to 
him? 
no/not yet once a month once a week every 
11. Does the child ask to have books or comics read to 
no/not yet once a month once a week every 
day 
him? 
day 
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12. Does the child try to identify a printed word by 
sounding out the letters? 
no/not yet once a month once a week every day 
13. Does the child spell out the letters in printed words? 
no/not yet once a month once a week every day 
14. Does the child make alphabet letters when drawing? 
no/not yet once a month once a week every day 
15. How many alphabet letters do you think the child can 
recognize? 
less than 5 about 10 more than 20 
16. How often is the child read to at home per week? 
hardly every once a month once a week every day 
17. How often does the child visit the public library? 
once in a while once or twice a month weekly 
18. Does the child ask to have a favorite book reread? 
hardly ever once a month once a week every day 
19. What is the average time the child watches TV per day? 
less than 1/2 hour about 1 hour more than 2 hours 
20. Does the child hear story records or tapes at home? 
hardly ever once a month once a week every day 
21. Does the child watch Sesame Street on TV? 
hardly every once a month once a week every day 
22. Does the child watch other programs on Channel 12? 
hardly every once a month once a week every day 
23. Does the child watch cartoons on TV? 
hardly ever once a month every week every day 
24. Does the child talk to parents about Sesame Street or 
other educational TV programs? 
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hardly ever once a month once a week every day 
25. Does the child have a subscription to a child's 
magazine? 
yes no 
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Appendix C 
Tasks for Talented Parents 
Dear Family, 
We are introducing a new program, Tasks For Talented 
Parents. TFTP is a series of tasks, lessons, available for 
parents to do with their children to earn points over a 
seven week time period. After the seven weeks, the tasks 
(points earned) will be added up. Each parent/child team 
will be awarded prizes for their work at the end of the 
time. 
Each task is in a separate envelope. A parent may choose a 
subject or your child's teacher may send one home. When the 
task is completed the envelope is to be returned to school 
for credit. 
More information will be sent home next week. 
If you have any questions, please ask. 
Thank you, 
Kindergarten Teachers 
Parent 
promise/s to do at least 
1 task a week with ~~~~~~~~~~~~~~~~~~~~~~~ 
Child 
from September 17 -- November Sth. 
Parent's Signature 
Please choose one: 
I will come in to choose a task. 
Please send home a task with my child for us to do. 
Sign this form to indicate your willingness to participate. 
